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Slide 1: Parent Involvement

What Parents of Students with Disabilities Have to Say About It
Slide 2: Objectives

After viewing this presentation, the learner will be able to better:
· Understand challenges parents face

· Identify solutions to common issues faced by students with disabilities in the classroom

· Respect and understand families’ journey and how to better partner with them

· Value parental involvement

Slide Notes: After reviewing the module, the learner will be able to:

· Understand some of the common challenges students with special needs face as they participate in general education classes.

· Refer to an arsenal of solutions parents and classroom teachers have devised.

· Begin or continue to respect the journey experienced by so many families who have special needs students.

· Understand how valuable parental involvement can be as you work to educate your students with special needs.

Slide 3: Overview

When parents are involved in their child's education, the following are more likely to occur: 

· Higher grades and test scores

· Better attitudes and behavior

· Better school attendance

· More homework completed

· Less chance of placement in Special Ed classes

· Greater likelihood of graduating from High School

· Better chance of Post Secondary Enrollment

America’s Career Resource Network, Parent Involvement = Student Success http://cte.ed.gov/acrn/parents/documents/parentinvolvement-doe.pdf
Slide Notes:

As a Pre-service or New General Education teacher you have ideas about how you will interact with the families of the students in your classroom. You may envision a high degree of parent involvement which you welcome. Or, you may anticipate being the sole educational factor in the lives of your students, going it alone.  

 

Slide 3 (continued): Overview

Either way, if you are fortunate, you will interact with parents who are interested and involved in their children’s education.  Furthermore, if you have parents of students with special needs involved in the education of their children, those students will have a better chance at academic success.

 

Research has shown that when parents are involved in their child's education, the following are more likely to occur: 

Higher grades and test scores; 

Better attitudes and behavior; 

Better school attendance; 

Slide 3 (continued): Overview

Slide Notes:

More homework completed; 

Less chance of placement in special education; (please note: a student with special needs may have an IEP, but may have all regular education classes.) 

Greater likelihood of graduating from high school; and 

Better chance of enrolling in postsecondary education.

 

Parents who show an interest in their child's education, set high expectations for achievement and let their child know they believe in his or her abilities create a positive environment for growth and achievement.

Slide 3 (continued): Overview

from America’s Career Resource Network, Parent Involvement = Student Success
http://cte.ed.gov/acrn/parents/documents/parentinvolvement-doe.pdf (accessed 3/18/2010)

Slide 4: Special Education Public Policy
In 1975, the Special Education “Bill of Rights” was passed to include:
1. FAPE

2. LRE

3. IEP

4. Procedural Due Process

5. Nondiscriminatory assessment

6. Parental Participation

The Education for All Handicapped Children Act (Public Law 94-142) 

Slide Notes:

This Parent Involvement Module will offer educators a glimpse into how parents of students with special needs can partner with schools to help their children be successful in school and life. This module will provide veteran teachers, as well as new teachers, additional insights into how working with parents can help inclusion work well in their classrooms.

 

So, why are these students with special needs in a general education classroom anyway?  In 1975 federal legislation was enacted which is considered the "Bill of Rights" for children with disabilities and their families. The legislation incorporates six major components or guarantees that have forever changed the landscape of education across the United States. These components include:
Slide 4 (continued): Special Education Public Policy 

· A free appropriate public education (FAPE). All children, regardless of the severity of the disability, must be provided an education appropriate to their unique needs at no cost to the parent(s)/guardian(s). Included in this principle is the concept of related services, which requires that children receive, for example, occupational therapy, physical therapy, orientation and mobility, as well as other services as necessary in order to benefit from special education.

· The least restrictive environment (LRE). Children with disabilities are to be educated, to the maximum extent appropriate, with students without disabilities. Placements must be consistent with the pupil's education needs. Each state is required to provide a full continuum of alternate placements.

· An individualized education program (IEP). This document, developed with the parent(s)/guardian(s), is an individually tailored statement describing an educational plan for each learner with exceptionalities. The IEP is required to address 

1) the present level of academic functioning; 

2) annual goals and accompanying instructional objectives; 

3) educational services to be provided; 

4) the degree to which the pupil will be able to participate in general education programs; 

5) plans for initiating services and length of service delivery; and 

6) an annual evaluation procedures specifying objective criteria to determine if instructional objectives are being met.

·  Procedural due process. The Act affords parent(s)/guardian(s) several safeguards as it pertains to their child's education. Briefly, parent(s)/guardian(s) have the right to confidentiality of records; to examine all records; to obtain in independent evaluation; to receive written notification (in the parents' native language) of proposed changes to their child's educational classification or placement; and the right to an impartial hearing whenever disagreements arise regarding educational plans for their child. Furthermore, the student's parent(s)/guardian(s) have the right to representation by legal counsel. 

· Nondiscriminatory assessment. Prior to placement, a child must be evaluated by a multidisciplinary team in all areas of suspected disability by tests that are neither racially, culturally, nor linguistically biased. Students are to receive several types of assessments, administered by trained personnel; a single evaluation procedure is not permitted for either planning or placement purposes.

· Parental participation. P.L. 94-142 mandates meaningful parent involvement. This legislation requires that parents participate fully in the decision-making process that affects their child's education.

For more information on this topic, please access the Special Education Policy and Procedures Module

Slide 5: Focus Group Process
Two focus groups were held and included:

· Parents from urban and rural settings.

· Parents of children with special needs who had experienced success in a general education placement.

Slide Notes:

Parents of children with special needs who had experienced success in a general education classroom were invited to participate in a parent focus group.  Two separate focus groups were conducted in two different communities, one urban and one more rural. The parent participants were identified through a lead parent who coordinated the panels and accessed her personal network of parents in each of these communities.  

 

Parents were asked if they believed their child with special needs had achieved success in their various general education placements.  If the parent believed their child had succeeded in one or more general education placements, they were invited to participate in one of the parent focus groups.  

 

The focus groups were held in easily accessible community locations. A large church in one community and a Regional Education Service Center in another community hosted these focus groups. 

Slide 6: Participant Information

· 17 parents participated, representing 38 children with various disabilities 

· 16 Caucasian and 1 Hispanic

· Disabilities represented in order of prevalence were:

· Autism

· Down Syndrome

· Other Disabilities 

· (cerebral palsy, deaf, spina bifida, and other intellectual disabilities)

Slide Notes:

Who Were the Parent Participants? 
The seventeen parents who participated in the two Parent Involvement Panels represent eighteen children with disabilities and thirty-eight total children.  The parents were mostly Caucasian with one Hispanic parent participating.  Special Needs students represented were in Elementary, Middle, High School and Post High School.

 

The disability most highly represented was autism with ten of the eighteen children having some form of autism.  The next most prevalent disability represented among the group was Down syndrome with three of the children diagnosed with Down syndrome.  The remaining four children have diagnoses of Spina Bifida, Deafness, Intellectual Disability and Cerebral Palsy.

Slide 7: Participant Information cont.

· All children were from medium size urban school districts

· Child’s Placement

· Inclusive Classrooms

· Content Mastery

· 7 of the 18 were in Academic Adjustment combined with general education classes

· Self-Contained

· Children represented were mostly male.

· Parents participating were mostly female.

· Age of parent participants 32 -51

Slide Notes:

All 18 of the children represented by the parent focus group were being, or had been, educated in medium size urban school districts.  Placement within the school was a mix of four different types:  Inclusive Classrooms, Content Mastery, Academic Adjustment combined with regular education classes, and Self-Contained placements.  The highest concentration of students (7) was classified as a combination of Academic Adjustment and Regular Education Classes.

 

The sex of the students represented was mostly male while the sex of the parent participating was mostly female.  The age of parents participating ranged from 32 - 51.  

Slide 8: Participant Information cont.

· Marital Status:

· Fifteen of the parents were married

· One parent was widowed 

· One parent was divorced

· Support

· Nine attended some type of support group 

· Eleven belonged to an organization related to the child’s disability

· No parents were identified as having a disability.

Slide Notes:

Fifteen of the participants were married, one parent was widowed and one parent was divorced. One child lived with other (non parental) adults in their home.

Nine of the seventeen parents attended some type of support group and eleven of the seventeen parents belonged to some type of organization related to their child’s disability

None of the parents participating in the panels had a disability themselves.

Eleven of the children had siblings living in the home with them at the time of the panel.

Ten of the children were first born, four second born and four third born.

Slide 9: Challenge Areas Discussed

· Academics





· Attendance
· Behavior
· Emotional
· Maturity
· Other Students
· Physical
· Safety
· Social
· Verbal Skills
Slide Notes:

The format of the focus group was explained to the participants and a large flip chart was used to display areas of common challenges for students with special needs.  Key words were displayed as a way to jog the memories of the participants. The challenge areas listed were:

 
Academics

struggling with the assigned curriculum, stressing over high stakes  

 



tests

Attendance
unnecessary tardiness/absence

Behavior

not following classroom/school rules

Slide 9 (continued): Challenge Areas Discussed

Emotional 
overly happy, overly sad, inappropriately flat in response

Maturity

cognitive ability lower than physical appearance 

Other Students
bullying or being excluded

Physical

pain, difference, toileting

Safety

low “stranger danger” awareness

Social

not following social conventions, unable to form/maintain relationships

Verbal Skills

non-verbal or poor articulation


 Starting with a volunteer, each parent took a turn describing a challenge their child had overcome in a general education classroom.  Next, the parent detailed how they had worked with the teacher to facilitate a solution.  The Problem and Solution Summary follows on slides 11-31. 

Slide 10: The Question

One question was asked of the parent participants:

“As you have had your children with special needs in Regular Education classes, what problems have you overcome so that your child can progress with their education and how was the problem solved?”
Slide Notes:

The focus group participants were asked, “As you have had your children with special needs in Regular Education classes, what problems have you overcome so that your child can progress with their education and how was the problem solved?”

Slide 11: Concentration of Problems

Category               
Discussed
Academics






12

Attendance


 

 
1

Behavior 






10

Emotional





 
6

Maturity 



 

 
1

Physical



 

 
8

Safety



 


 
1

Social



  



6

Verbal Skills




  
2

Slide Notes:

The following categories and the number of strategies discussed are noted on this slide. Descriptions of each category are as follows: 

Academics

struggling with the assigned curriculum, stressing over high stakes 
tests

Attendance

unnecessary tardiness/absence

Behavior

not following classroom/school rules

Emotional 
overly happy, overly sad, inappropriately flat in response

Maturity

cognitive ability lower than physical appearance 

Other Students
bullying or being excluded

Slide 11 (continued): Concentration of Problems

Physical
pain, difference, toileting

Safety

low “stranger danger” awareness

Social

not following social conventions, unable to form/maintain relationships

Verbal Skills
non-verbal or poor articulation

Slide 12: Solutions: Academics

Academics
· TAKS test anxiety

· Explain who is being tested

· Help student understand the need to do well

· Likes to read all the time

· Use chunking to break up activities

· Child is very literal

· Use complete and concrete explanations

· Define terms

Slide Notes:

In the area of academic issues, the following strategies worked for parents and teachers to work together.

The term “chunking” describes a strategy where information or activities are broken up into smaller units to allow a student to concentrate on learning a particular concept before moving onto the next unit of information. This can also apply to breaking up favored activities to help engage students in other activities rather than only focusing on what they “like to do” all the time.

Parent Stories:
TAKS Tests, One Family’s Story   

 

Slide 12 (continued): Solutions: Academics

TAKS testing was triggering frequent meltdowns for our son.  It is clear to our child that the teachers hate the TAKS testing and the other students hate it. Chance started having massive meltdowns a couple of weeks before and we’ve never had that ever.  We had previously been successful in preparing for testing because of the way we handle it in our home.  Chance told me his teacher had told him, “If I don’t pass I’ll fail.”  Chance’s teacher told me Chance was experiencing more meltdowns and I replied that it was the stress from upcoming TAKS testing and he is feeling overly pressured because someone is telling him he will fail his grade in school if he does not pass this.  Chance’s teacher wanted me to know she was communicating the importance of the test to the students.  I asked that she counsel Chance about the importance of the test in the same way we had counseled him in the past.  We had always told our son:  Your teachers are really the ones being tested.  Your teachers are told to teach you certain material and if you are never tested to see if you learned that material, their bosses don’t know if they taught it to you.  The bosses have to give you a test to see if the teachers are doing their job.  So they are the ones being tested, not you.  It takes the burden off their backs.  So you just do your best and don’t worry about it.  The teacher started doing that with Chance and the meltdowns ceased.

 

TAKS Test: Another Family’s Story   

Slide 12 (continued): Solutions: Academics

 

Our child cannot be told he doesn’t have to care about his testing performance.   For our son, telling him not to worry about a test would be a disaster.  He wouldn’t try at all. I simply cannot tell our son that.  We have gone over that with the teacher:  You do not tell him “Just do your very best” and then stop.  I do say, “Do your very best and let’s see how much better you are than last time.”  I find that if I don’t put a little bit of oomph on him, he will not try to perform. It is a very individual situation.  You have got to see where the child is on that.

Child Likes to Read All the Time   

 

Our son likes to read all the time.  He is very hard to keep on task in class.  He would rather be reading.  He will have the right book open, but he does not want to read about history, he wants to read Dragon Ball Z.  Or whatever he is into at the time.  We are glad that he loves to read, especially his reading teacher, but he is not doing his Math, he is reading.

 

His Math teacher has started doing what is called “chunking” and it has worked wonderfully.  The teacher says to him, “If you do the first five problems correctly, then you can read for ten minutes.”  When he is done with the ten minutes of reading, the teacher tells him, “Do five more and you get ten more minutes of reading.”  He is getting the concepts and he is completing what he is supposed to 
Slide 12 (continued): Solutions: Academics

and it is not overwhelming to him.

Child is Very Literal
 
Being overly literal in his understanding affects our son in the classroom.  It causes difficulty socially and academically.  Socially, the problem recently was evidenced as the classroom teacher mentioned repeatedly that Friday was Rodeo Day.  The school was planning to dismiss early so families could attend the Rodeo.  Our son assumed since the rodeo had been mentioned in class, the class would be leaving school early to go to the rodeo together.  He was extremely disappointed when he learned everyone was leaving school to go their own way.  We asked the classroom teacher to be clear to our child about early dismissal days so he would know what to expect.

 

Academically, the literal thinking causes him to become “stuck” when multiple steps are required to complete a problem or activity.  If there is unfamiliar language being use, or “lingo,” he becomes stuck trying to figure out the meaning of the new terms and may miss a large part of the lesson.

 

Communicating our child’s needs for more concrete explanations and breaks has 
Slide 12 (continued): Solutions: Academics

helped get past the problems.  Explaining how the early dismissal day will work and defining terms before the lesson is taught has helped.  We also request that our son’s school use a “break” system for our son.  Whenever our son feels pressured or stuck and needs a time out, he uses a pass to go to the content mastery classroom.  He may sit in a bean bag and read a book for ten minutes.  Decompressing for a few minutes has helped our son to stay on track and be able to rejoin the class and understand the lesson being taught.

Slide 13: Solutions: Academics

Academics – continued

· Child could not read

· Think outside the box

· Try interventions that target different disabilities
· Lack of organizational skills

· Online communication systems

· Daily planner

· Occasional personal assistance

· Maintain second set of books at home

Slide Notes:

Additional solutions for academic challenges include thinking out of the box, being more creative on how to engage the student on how to approach reading, for example. Also, try interventions that may target different disabilities, making academics more functional may work for some students. On the other hand, some students may be able to tackle typical literacy and reading skills if they are introduced in smaller “chunks” or using various prompts.

For lack of organizational skills, parents stated that teachers worked with them through email, daily planners, the use of personal assistance for a particular child, and even providing a second set of books at home for students who often forgot or were confused about which books to bring home for studying or homework assignments.

Slide 13 (continued): Solutions: Academics
Parent Stories:
Child Could Not Read   
Our son had a difficult time learning to read.  He has a non-specified disability and we have found we have to always think outside the box.  We have found there are different programs that are available for general education students that wouldn’t normally be offered to a student with special needs.  Someone in an ARD meeting last year wondered if the new Scottish Rite program for dyslexia might help him learn to read.  He does not have dyslexia yet, it has worked wonderfully.  It was the solution for what our son was not getting, but we just happened upon it because someone knew it was a resource to try.  We are extremely thankful for the general education teacher who thought to share that idea.

 

Lack of Organizational Skills  
Our son is very disorganized.  He is disorganized at home and at school.  He would do the assignments and then not turn them in.  Our son’s Asperger’s caused him to not understand the importance of completing the loop by turning the work in.  There are three ways we have overcome the problem of not turning in the assignments.  

The online Parent Connection our school has which allows us easy communication 
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with our son’s teachers, the Daily Planner our son’s teachers complete so we have a written record of what is due in each class and when it is due, and 

extra personal assistance for those out of the ordinary times when our child doesn’t understand how to do the required thing if a special factor is added to the equation.  

For example, he was assigned in school suspension (ISS) for hitting another student.  Our son had a project due the day he was in ISS.  He had done the assignment but we got an e-mail from his teacher saying he had not turned in his assignment and if it was not turned in the next day he would get a zero.  So, we asked Michael “What happened?”  He explained that since he was in ISS and he wasn’t going to go to her class that he did not think he was allowed to turn in the assignment.  All this made sense due to the way he thinks.  Having the extra personal assistance to check in with him periodically helps him with completing the loop on assignments. 

Organizational Issues
 Our daughter, who has spina bifida, would be unable to do homework because she forgot to bring her books home.  They were too heavy and bulky for her to handle.  Our solution was for her to have a set of books at home and at school.

Slide 14: Solutions: Academics
Academics – continued

· Need to teach and re-teach

· Supply text books at beginning of summer

· Lack of recognition of the disability

· Parents meet with teacher to explain the need for specific goals and modifications
· Perfectionist student

· Extra time to work on assignments at home

Slide Notes:

Parent Stories:
Need to Teach and Re-teach Child with Deafness   

Our child has always been deaf and has used sign language.  Different nuances of language are difficult for him to grasp without focused explanation.  Early on, we began requesting the coming year’s textbooks for use over the summer.  Having the textbooks for our child to review allowed him to solve the language problems prior to going into the classroom and work on learning the new concepts.

Slide 14 (continued): Solutions: Academics
Lack of Recognition of the Disability   

 

Even though our child has an Individualized Education Plan (IEP) and the classroom teachers had their copies of her IEP, not all of them acted as though they knew there was a learning disability.  It took repeated conversations with some teachers to begin implementing the modifications and working toward the IEP objectives the ARD committee had written.  Our message to regular education classroom teachers is to thoroughly understand the IEPs for the students with special needs in your classroom. 

 

Perfectionist Student  

 

Our child is slow in getting some of his work done because he is a perfectionist.  The resource teacher in high school had concerns about him being able to keep up. When the parents emphasized how much they were willing and able to help him with his work at home, the resource teacher wrote modifications that allowed for more of his class work to be completed at home.  Further, the resource teacher wrote up the modifications for all of our child’s classes so he would be allowed to work on the assignments at home to deepen his understanding of the subject material. 

Slide 15: Solutions: Academics

Academics - continued

· IEP Committee members

· Experts attend ARD to advise on modification implementation

· All teachers attend ARD meetings

· Idioms

· Pre-teach

Slide Notes:

A very important strategy to assist with the development of student IEPs was not only inviting specific experts on the disability, but also ensuring that all teachers were included in IEP team meetings. This provided a broader perspective on how the student is performing throughout the day and helped the team develop a much more effective IEP that teachers and parents could work on together with the identified student.

The English language is full of idioms that many students with disabilities make take literally or not understand at all. If these terms could be pre-taught to students, it would help them as they encounter them in their classes and with their peers.

Parent Stories:
ARD Committee Membership I   

 

We began to feel as though the teachers thought we passed out modifications just to make their lives miserable.  We asked that our son’s Assistive Technology expert 
Slide 15 (continued): Solutions: Academics

attend the ARD meeting so all the classroom teachers could understand why the purpose of the modifications and why they were needed.

 

ARD Committee Membership II   

 

Because vocabulary is such a challenge for our son who is profoundly deaf we have asked that all teachers that are going to be in contact with our son to be in the ARD so we can communicate the importance of having the vocabulary ahead of class time so he can work with the sign language interpreter on the new words.  

 

Idioms   

 

Idioms are difficult for our son and we have communicated our son’s need to have idioms given to him ahead of time so he can fully understand their meaning.  For example “bear in mind” – there is no bear in your mind.  It took him about a year for him to get that one idiom.  If there was in idiom in his reading assignment, it would freeze him.  He would not go on.  He would refuse to do anymore work because he didn’t understand the first part.  We had a tutor work with him.  The tutor drew a line through them and told him to skip it.  We, as parents, could not get him past this, but the tutor did.  We shared that technique with his teacher.

Slide 16: Solutions: Academics

Academics - continued

· Reluctance to read

· Allow student to chose topics when possible

· Doesn’t want to attend school

· Work closely with administration

· “Pick your battles”

 Slide Notes:

Parent Stories:
Reluctant to Read   

 

Our son was not interested in the reading that was assigned.  The classroom teacher asked if it was all right if our son read books about wrestling because that is what he wanted to read.  We agreed and now our son loves to read as long as it is something he has picked out.

Slide 17: Solutions: Attendance

Attendance
· Doesn’t want to attend school

· Work closely with administration

· “Pick your battles”

 Slide Notes:

Parent Stories:
Not Wanting To Come To School  

 

My son, who has autism, simply did not want to leave our home to attend school.  Teachers were gentle and compassionate in dealing with the separation each day.  Our solution was that we just had to pick our battles.  Sometimes you have day that it is just not worth it.  Communication with the school is critical.

Slide 18: Solutions: Behavior

Behavior
· Frustration

· Show compassion

· Do not coddle
· Obsessing over time

· Early years: make time his “job”

· Later years: remove clocks from classroom

 Slide Notes:

Parent Stories:
Frustration Issues
 

Our child breaks down and cries when frustrated. Teachers, year after year, had coddled our son even after we had asked that they not coddle him or allow the crying in the classroom. We met with his teachers when he was eight or nine and instructed them to be aware of the signs that he was getting close to having a meltdown and offer him some time to pull himself together.  We also asked the teacher to hold him accountable for his behavior in the classroom.  We let the teacher know that he was not allowed to act out in that way at home.  The teacher last year was great.  She would simply hand him a box of tissues and say, “When you are done, we will continue.”  We recognized that the teacher was compassionate and wanted to show sensitivity to her student who was extremely frustrated.  As parents, we 
Slide 18 (continued): Solutions: Behavior

understood that we needed to give the teacher permission to “not coddle.”

 

The parent went on to say:  “If we continue just to allow him to do that, he will be a twenty year old breaking down and crying every time he gets upset and frustrated.  So, at home, we tell him, “That is not acceptable. . . Suck it up.”  We told our child’s teacher we did not expect that particular wording to be used as school.  We wanted the teacher to know how we dealt with the crying at home.

 

Our son came home a couple of weeks ago and was upset because somebody had called him a baby.  And I said, “Why did they call you a baby?”  He had been crying in class.  I asked him to put himself in their place.  If one of your friends from class was crying every day, would you think he was a baby?  He agreed that he would.  So that is what our son was showing them when he breaks down and cries in class.  He finally understood how it looked to other people.  I would recommend classroom teachers use that method with their students who have behavior problems.  Ask them to consider how they would feel and what they would think if one of their classmates behaved inappropriately.

 

Obsessing Over Time   

 

Our son was afraid he was going to be late for class.  He would ask repeatedly, 
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“What time is it?  What time is it?  What time is it?”  He is in 7th grade now and this was in the earlier years.  Before he could actually tell time, he was concerned about it.  The teachers in some grades determined it would be better to let him have a clock once he started learning how to tell time.  They would tell him, “OK, you can be in charge of that part of the class.”  

 

As he got a little older, he became overly obsessed with it.  So, one year, we had to totally take the clock out of the classroom.  The teacher told him, “We are not going to have a clock for you to keep staring at and saying ‘We are going to be late.’”

 

And that worked out well, too.  I mean, sometimes, with the Autism, it can go, it can flex back and forth on what the solution can be.  Each teacher must see what works with each child and with what year.  It depends on the maturity level.

Slide 19: Solutions: Behavior

Behavior – continued

· Meltdowns or Throwing fits

· Utilize student interests

· Allow breaks

· Provide break passes

· Inflexibility

· Advance notice of schedule or staff changes

· Triggers

· Teachers and parents communicate triggers

Slide Notes:

Parent Stories:
Meltdowns
 
Our child had problems expressing himself.  He could not communicate what his needs were.  He would throw fits on the floor as if he were a two year old.  He continued to have fits up through 7th grade.   Our son’s teacher recognized that he really enjoyed comics.  There are software packages that allow a student to create their own comics.  Our son was able to develop his own passes on the computer.  He made spider man passes.  If he felt like he was becoming frustrated because he did not know how to verbally tell the teachers “I am getting frustrated, I don’t know what you are talking about,” and he felt as though he was going to meltdown he was 
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allowed to tell the teacher, “I am going to use my pass.” He would then go to speak to the principal or whoever was available to help him calm down.  That was something that worked really well with him.

Throwing Fits   

 

Our child has Asperger’s.  He would start pulling his hair and start jabbing the pencil and all that kind of stuff.  At home, we would say, “OK, let’s just skip that one.  Let’s go to another one.  Let’s put that one aside for a bit.”  Sometimes he might even need to take a break, go do something else for a few minutes.  That seems to work pretty well.  They do that at school and they say he is pretty good at giving himself a time out when he needs one.  If he gets overworked, he will get up and get a drink of water or something like that.

 

Inflexibility   

 

Our child had a hard time with any sort of flexibility.  He was very much into sticking to a routine.  You know, school starts at 7:30, we have math at 8, we have reading at 9, we have lunch at 11, you know.  If there was any interruption in the routine it challenges him. If the classroom teacher were to say, “Today we are doing reading at 8 and Math at 9,” that would just freak him out.   He would be lost for the rest of 
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the day and would not be able to focus on what was going on.  I had to go to his teachers, especially in first grade and second grade and say, “You know, look, if there is going to be any interruption in the routine, let him know.  Give him a little head’s up but, please, don’t be too obvious about it.  Just very subtly, tell him, hey, we are going to do this a little bit differently.  If you know you are going to be out tomorrow, let him know, hey, there is going to be a sub tomorrow.”  This method has worked well for us.

Circumstances that Trigger Negative Behavior   

 

It has been helpful for our child’s classroom teacher to be aware of circumstances in the classroom that bring on negative behavior.  We have been proactive in disclosing information to the classroom teachers when we think challenging situations may arise and the teachers have been good about keeping us informed of new triggers they have found with our child.  We call this “setting them up for success.”  We have also requested that our child’s classroom teacher exercise a balance of praise and demand.  Praise for performing better than he performed before and still demanding that he try to do even better.  By demanding we mean pushing him to the next level.  This is where close communication between parents and classroom teachers is so important.  The praise is usually easy for the child with 
Slide 19 (continued): Solutions: Behavior

special needs to hear.  Demanding that they try hard and reach a higher level is harder for some children to hear and may trigger negative behaviors.  Knowing what the parent expects their child to do makes all the difference.  If a parent wants their child with a special need to be pressed for higher levels of performance, then a classroom teacher will need to be aware of the parents’ expectations.

Slide 20: Solutions: Behavior

Behavior – continued

· Obstinacy

· Parents communicate expectations

· Communication book

· Behavior addressed at home and school

· Transitioning

· Picture schedule

Slide Notes: 

Parent Stories:
Obstinate Student
 
Our child would go to school and go right to work one day and then go to school the next day and refuse to start any task.  On another day, she might stop mid-way through her work.  The solution was to become familiar with staff and express expectations of completion.  Also, find a way to communicate the events of the day on a daily basis:  e-mail, communication book, phone calls.  Rewards were withheld at school.  Made certain that all the teachers knew that daily communication was expected and less than adequate behavior was being addressed at home by parents.

 

Trouble Transitioning
 Slide 20 (continued): Solutions: Behavior

Our son had difficulty transitioning from one center to the next.  The teacher offered a picture schedule which eased the problem.

Slide 21: Solutions: Behavior

Behavior – continued

· Starting work

· Provide “Start Chart”

· Progressing with work

· Positive Behavior Support Chart

· Use school economy system

 Slide Notes:

Parent Stories:
Trouble Getting Started   

 

Our son couldn’t get his work started, so the teacher made a start chart with the word “start” and the time and name of each task following.

 

Progressing with Work  

 

Our daughter’s school initiated a system whereby her work was done in order and initialed by the classroom teacher when it was completed appropriately.  She earned free time and school currency.  It was a form of Positive Behavior Support (PBS).

Slide 22: Solutions: Emotional

Emotional
· Low self esteem

· Opportunities for small successes

· Build on small successes

· Too much stimulation

· Use break card

· Over reacting

· Explain “small deal” versus “big deal”

 Slide Notes:

Parent Stories:
Low Self Esteem
 
Our child had no confidence.  Working with the classroom teacher, we provided opportunities for a correct answer, even if it was about the weather.  We offered our child an opportunity to have some small successes on which to build.

 

 Too Much Stimulation  

 

The Pre-K classroom had too many children and too much noise and movement for our daughter.  She was given an “I need a break” card to use when she became overwhelmed.  Our daughter, who is now in fourth grade, does not need 
Slide 22 (continued): Solutions: Emotional

the break card now.  It allowed her to regulate her own anxiety level and allowed her to stay in general education Pre-K instead of going to PPCD (Preschool Programs for Children with Disabilities, a self-contained special education placement.)

 

Over-reacting   

 

If my daughter lost an item, like a pencil, it would cause a near-panic attack.  I taught the teacher how I dealt with this at home.  I would remind my daughter that it was a very small deal.  Not a big deal.  At home, I reminded my daughter that I could replace the pencil but I could not replace her.  The teacher began to cope successfully with my daughter and any lost items that came up.

Slide 23: Solutions: Emotional

Emotional - continued

· Carrying objects to school

· Allow in pocket

· Anxiety attack

· Refocus on positive thoughts

· Sensitivity to words/way of speaking

· Parents provide list of problems

· Desensitize 

Slide Notes:

Parent Stories:
Carrying Objects to School
 

My son would take small objects that were meaningful to him to school.  Teachers and staff were taking them away from him.  These small items were security objects to him.  The teacher recommended that my son be allowed to put the item in his pocket.  He generally did not need to play with the thing.  He just needed to know he had it with him.  Teachers were willing to work with that plan and to understand the differences our children with special needs have.

 

Slide 23 (continued): Solutions: Emotional
Anxiety
 
During her first week of school she was taken by ambulance to the hospital three times due to anxiety attacks.  If our daughter began to focus on the negative, her teachers would give her a time goal.  They would say, you only have so many minutes left of math, or it’s only one hour until the day is over.  We trained her teachers to help her focus on the positive aspects of her day.

 

Overly Sensitive to Certain Words/Ways of Speaking
 
Our son has certain words that are extremely annoying to him.  We gave the list of the words to the classroom teacher so she could avoid them.  We also worked to desensitize our son to the words.  Whispering was also very annoying to him.

Slide 24: Solutions: Maturity

· Sexual Education

· Provide material appropriate to student’s level of understanding

 Slide Notes:

Parent Stories:
Sex Ed   

 

Our son has a maturity issue.  He is 13 but his maturity is some days 10 and some days 4, depending on what the issue is.  He is in 7th grade so they have started a little bit of this and are using the “Right Choices for Youth” curriculum for sex education.  He is not on the level of the other children on that classroom. As a mother, I think the classroom teachers have to learn what the child’s brain is ready to take in.  You can’t be talking about stuff that is over their heads.  It just clouds their brain.  The teachers have caught on to that.  I have always gone and viewed the films ahead of time. The school gives you that choice. Our son came home and said that a teacher came up to him and asked him if he wanted to sit in on this one.  This one is on sexual abuse.  He said, “No, I think when I am sixteen I will be ready to learn about that.  It makes me really uncomfortable.”  I appreciate the teacher being aware of the level of maturity of my child with special needs.

Slide 25: Solutions: Other Students

Bullying
· Child refused to go to school

· The bully can also have special needs

· Change seating 

· Teacher’s awareness heightened

Slide Notes:

Parent Stories:
Bullying
 

Children with special needs are oftentimes easy targets for bullies and many times the bullies are quite adept at hiding their actions from the teacher.  The bully can also be another child with special needs.  Our son started refusing to go to school in 3rd grade.  It took us and the teacher, quite a while to discover that the girl sitting next to him was pinching him when the teacher wasn’t looking.  A change in the classroom seating chart took care of the problem.  In addition to being educators, teachers sometimes have to be a bit of a detective also.

Slide 26: Solutions: Physical

Physical
· Hands hurt during writing

· Provide padded pencil grip

· Occupational Therapist assessment

· Can’t fit under my desk

· Table with adjustable legs

· Frequent Urination

· Parents communicated this is a physical need

· Provide pass

 Slide Notes:

Parent Stories:
Hand hurts during writing
 

Our son, who has mild cerebral palsy, has bony hands.  Holding onto the pencil when he was learning to write became painful for him.  The solution was to provide a pencil grip.  Not a lot of dexterity in his hands.  All the kids wanted one and the teacher provided one for all the students.

 

Slide 26 (continued): Solutions: Physical
I Can’t Fit Under My Desk   

 

Our child used a wheel chair which had arms which were too tall to fit under her desk.  The solution was to give her a desk with adjustable legs which was in the storage room of the school.  Subsequently, the child was given desks built to her required height by the AMBUCs of Lubbock (a volunteer service group.)  The classroom teacher used her resources to make our child more comfortable and ready to learn.

 

Frequent Urination 

 

Teachers and staff misunderstood that it was actually a need and not a behavior.  Attention was drawn to the problem when he was denied permission to use the restroom for a 3rd time that day and he had an accident in the classroom.  Explaining my son’s physical situation to the teacher solved the problem.

Slide 27: Solution: Physical

Physical – continued

· Personal hygiene

· Teacher signal to visit locker

· Seating

· Consider purpose

· Front row not always appropriate

· Tactile sensitivity

· Alternate gloves provided in Science Labs

Slide Notes:

Parent Stories:
Personal Hygiene   

 

Our son was having difficulty remembering to complete his personal hygiene tasks before school.  Specifically, he did not always put on his antiperspirant.  Our classroom teacher has a signal that she gives to our son so he will remember to go to his locker and put on his antiperspirant if the teacher senses he has missed that step.
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Preferential Seating
 
Our son is profoundly deaf but is mainstreamed in a large high school.  It was understood by several of the classroom teachers that preferential seating meant seated at the front of the class, but that is not the case.  Our son needed to be sit where he could see his sign language interpreter.  We also had issues with the sign language interpreter being sat in front of a brightly lit window or too far away from him.  Consider the reason for the modification; don’t just react to it in cookie cutter fashion.

 

Science Safety   

 

Gloves were required in science class so certain rocks could be handled.  My daughter could not tolerate the way the gloves felt.  The science teacher had some other gloves that accomplished the same goal and did not aggravate my daughter.

Slide 28: Solutions: Physical

Physical --- continued

· Overheating during exertion

· Allow cool down

· Return to activity once regulated

· Necessary stimulation

· Allow fidget

Slide Notes:

Parent Stories:
Overheating   

Our daughter would tend to overheat and then take longer than normal to cool down.  Her pediatric geneticist told us that people with Down syndrome are sometimes missing a layer of fat directly under their skin and cannot maintain their temperature adequately.  We worked with the PE teacher to make sure she got breaks but also to get her back into the activity as soon as she was cooled down.

Necessary Stimulation  

Sometimes our child’s nervous system needs an outlet.  It may be tapping his foot, playing with his hair or a pen.  Provide our child with a “fidget,” a squishy ball, something that is unobtrusive and not loud.

Slide 29: Solutions: Safety

Safety 

· Lack of “Stranger Danger”

· Parent communicates child is overly trusting

· Teacher more aware

 Slide Notes:

Parent Stories:
No Stranger Danger   

 

Our daughter never met a stranger and thinks everyone loves her.  We met with her teacher before school began and advised her to watch out for our daughter and be aware of where she was because she might leave campus with someone.

Slide 30: Solutions: Social

Social

· Trouble interacting

· Student consider how others see them

· Finding strengths

· Parent communicate strengths

· Teacher builds on small student successes

· Reaction of other students

· Parents encouraged teacher to be up front with classmates

Slide Notes:

Parent Stories:
Trouble Interacting   

 

Our son has always had trouble interacting, even with something as simple as speaking with other people.  He has difficulty warming up to people and situations.  Our solution was to encourage him to look at himself from other people’s eyes.  We would have him ask himself, “How do others see you?”  He is a genius in his field which does not require very much social interaction but he works very hard to create and maintain relationships.

 

Slide 30 (continued): Solutions: Social

Moderator:  Your suggestion to classroom teachers would be to have the teacher engage in their own compassionate one on one conversation with a student and ask them what they think others were thinking of them when they acted the way they had been acting when they were not engaging with anyone else in the group.

 

Another participant made the point that her son would respond that he does not judge people by what they look like.  He judges their heart.  The parent making the point about seeing yourself as others see you replied that others are still looking at what you do and judging you so each child needs to deal with those issues.  He will be creating a larger group of friends for himself.  Encourage your student to “look at life outside the barrel.”  Get out and see how people look at you, what are they thinking?  Describe what you just did and if you saw somebody else do it what would you be thinking?  

 

Another parent interjected, “Think logically, not emotionally.”

 

Slide 30 (continued): Solutions: Social

Finding My Child’s Strengths  
 

My child asks me, “Are you for me or are you against me, Mom?”  I work on finding where my child’s strengths are and sharing that knowledge with my child’s teacher.  Children with special needs may not be socially equipped, but we work on finding what a social strength is with our son.  He is a very good reader and he is a very expressive reader.  It was World Autism Awareness Day a couple weeks ago and the school staff set up an event and he went around to a couple of the classrooms on his campus and read in their classrooms because that was his form of being social.  So, it was an example of putting him in a successful situation.  Not getting up and giving a speech but doing something he was comfortable doing and exposing him to social skills.  And I think it is important for a teacher to see where a special needs student has strengths and let that strength rise.  As the student feels more comfortable and confident, their successes will bring on other successes.  I would recommend urging classroom teachers to allow our special needs students to be in social settings that push them beyond their present comfort level.   

 

Slide 30 (continued): Solutions: Social

Reactions of Others   

 

Our child would arrive at his regular education head start class and begin exhibiting some of his self stimulating behaviors.  The regular education students would stop their work and begin to stare and lose their focus.  The classroom teacher resolved the situation by telling the other students what to expect.  Further, she taught them it was none of their business and the aide would help their classmate if he needed help.  They were to go on with their work.  Encourage the classroom teachers to be up front with the other students in the class.  Tell the classmates specifically what their concern is and what should be none of their concern.

Slide 31: Solutions: Social

Social - continued

· Behind everyone else

· Involve Physical Therapist

· Social skills

· Video desired behavior 

· Allow student time to study video

· Questions about disability

· Parent read age appropriate book to class

· Parent answered questions

Slide Notes:

Parent Stories:
Two or Three Steps Behind the Class   

 

Our daughter has spina bifida and used a manual wheelchair when she began school.  We worked with a Physical Therapist and a wheelchair company to get the right power wheel chair for our child.  She experienced a huge leap in her independence in the class room and an improvement in her socialization because she can now keep up with her classmates. 

 

Slide 31 (continued): Solutions: Social
Social Skills   

 

Our son did not understand that you do not hug everyone you see.  The teacher, who is a behavior specialist, produced a video modeling a peer appropriately greeting another person and burned it to a DVD for him to watch.

 

Questions about Her Disability   

 

Classmates had questions about our daughter’s disability.   The classroom teacher asked us to come in, read a book about it on their level and explain our child’s condition in our own words.

Slide 32: Solutions: Verbal Skills

Verbal Skills
· Low verbal intelligibility

· Peers interpret initially

· Speech Pathologist created picture book for student’s use

· Progressed to writing notes

· Spontaneous communication

· Communication book or email

· Phone call

· Personal visits

 Slide Notes:

Parent Stories:
Low verbal Intelligibility  

 

Our daughter has an extensive vocabulary but her intelligibility is low to the unfamiliar listener.  In the early grades, her peers interpreted for her.  About 3rd grade, her speech pathologist created a picture book so she could communicate basic non-contextual messages to her classmates and the general education teacher.  As her reading ability increased, she would also write out what she needed to communicate.
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Lack of Spontaneous Communication   

 

Our child was able to participate in the regular education classroom but was not able to communicate how his day went.  We used a communications notebook that went back and forth between teachers and parents.  We also used e-mail, phone, and personal visits.  We communicated.  Teachers, talk to the parents of your students with special needs.

Slide 33: Solutions: Other

Other Parent Comments
· Be flexible

· Bad days can be followed by good days

· Call on me

· Parents can be a great resource

· Don’t leave out working parents

· Children are individuals

· Children vary despite similar diagnosis

 Slide Notes:

Other Parent Comments:
Be Flexible   

 

Today could be the worst day my child has ever had but tomorrow is a new day.  Don’t be afraid to talk to me about it.  Also, if you have reached your limit with my child, call on support staff to give you a hand until I get to you.

 

Call On Me    

 

Please let us know if there is something I can help you with.  You have my kid eight hours a day, let me help you.  Don’t exclude working moms.

 

Slide 33 (continued): Solutions: Other

Each Child is an Individual   

 

Just because you may have had a child with a diagnosis like my child has does not mean you know all there is to know about my child.  Just because a group of children has a similar diagnosis it does not mean they are to be handled the same.  Please treat each child with special needs as an individual.

Slide 34: Resources

· Wisconsin Family Assistance Center for Education Training & Support (WIFACET)
www.wifacets.org
· National Coalition for Parent Involvement in Education www.ncpie.org
· Parental Involvement Is as Easy as PIE  www.educationworld.com/a_curr/curr030.shtml
Slide 35: Resources

· New Skills for New Schools: Preparing Teachers in Family Involvement www.ed.gov/pubs/NewSkills/index.html
· The Center for Comprehensive School Reform and Improvement www.centerforcsri.org
· Family Strengthening Policy Center www.aecf.org/KnowledgeCenter/Publications.aspx?pubguid={2CB0B52E-E83D-406E-8B8D-4BD1817D9B46}
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